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ABOUT CHOBE AND THE SPECIAL INTEREST GROUP (SIG) PROJECT

CHOBE supports and represents, with a voice of influence, those with strategic responsibility
of the development and delivery of graduate and postgraduate education and research
within the disciplines of construction property and surveying. CHOBE's objectives include

e Developing communities of practice in built environment education to support heads
of department/schools (or nominees) in the UK and Ireland

¢ Influencing policy consultations through being the collective contact point for issues
about built environment education for external stakeholders and Professional
Statutory and Regulatory Bodies

e Providing a forum in which people can come together to network, share and address
problems in a supportive and collaborative way

e Addressing the practical, day-to-day matters associated with learning, teaching and
assessment

e Funding to initiate larger research projects that can have an impact on how we
deliver our businesses

In June 2022 CHOBE invited proposals to establish Special Interest Groups (SIGs) for the
forthcoming academic year. The purpose was to carry out small, targeted research into
specific themes facing Built Environment educators. Each group was led by an expert in that
particular field who will worked in association with a number of interested academics to
discuss and identify different forms of innovation and good practice. Six SIGs were
supported with a grant of £2000 each.



EXECUTIVE SUMMARY AND KEY FINDINGS

Restructuring for a decolonised curriculum within the higher education should significantly
include the global impact of the local universities on the worldwide markets, their
standardisations and the application of knowledge. Hence, it will demand for a complete
review, a profound intellectual, purposeful and involved engagement from diverse
stakeholders involved within the curriculum including both the students and academic staff.
This study is aimed to successfully implement the decolonisation approaches into our
teaching and learning of Built Environment courses. The findings in this research are based on
a thorough review of the comprehensive literature on colonisation and decolonisation with
developing a questionnaire survey including a mix of closed and open questions to deliver
reliable and valid data both from the students and academic staff in the School of Applied
Management (SAM) of the University of Westminster. It is hoped that by implementing
decolonisation strategies it could eventually improve our teaching methods in Built
Environment courses in the University of Westminster. Further research could be conducted
with a comparison to several UK universities in order to facilitate the successful
implementation of decolonisation approaches into our teaching and learning of Built
Environment curriculums.

In terms of the student’s perspective, the respondents highlighted significant solutions
towards decolonisation as following:

¢ Including the student’s diversity and to make certain diverse voices and perceptions are
presented.

e To confirm that the learning contents consider global perspectives rather than only
Western views.

e Diversify a reading list is one ingredient.
e Look beyond Europe-centred/western world information.
e To see racism of any sort in the system even though this is a systemic problem.

e Lecturers can be encouraged to have a more open mind to eastern culture and values and
respect those and the people of the east themselves fully as equal but different human
beings.

Overall responses from teaching staff to student perspectives indicated that decolonisation
could be facilitated via diversification and international examples of the delivery content, a
student-centred learning environment, establishing best practices and inclusiveness in their
modules. In summary:

e Decolonisation will put the students in the centre of their learning journey.

e Decolonisation would be facilitated if the references with sources from the UK and
internationally would be considered in the modules (diversifying the reading list).

e Decolonisation would be facilitated if the students could share their materials such as
educational videos into their modules (to be as open-source modules for students).

e Decolonisation would be facilitated if the students could share their recommendations on
the module syllabus.



INTRODUCTION

Colonisation process in 1492 refers to the age of European colonial whereas, the power
transmission as decolonisation by a foreign power defines a termination process for a rule via
the development and/or expansion of an ‘independent’ entity, commonly a nation-state,
determined a process often specified to as power handover (Gopal, 2021; Rangan, 2022).
Moreover, the ani-colonial efforts including the anti-apartheid education, adaptation,
modernisation and development education and liberation pedagogy contributed to the main
developments of decolonisation in 1950 (Jansen, 2019). It should be noted that curriculum
colonisation demonstrating a white with a western academic custom is one of the higher
education major issues regarding to curriculum gaps resulted from the poor representation
of black and minority ethnic groups (Keele University, 2018). Consequently, demand for
decolonisation comprises in publishing, schools, student rational and curricula (Rangan,
2022). On the other hand, students and academics in the UK universities are demanding for
curriculum decolonisation in the aim of terminating the Western domination of epistemic
figures, backgrounds, and histories (Molefe, 2016).

UK Higher Education is considered by organisational and institutional procedures of
whiteness which has a wide-ranging effect on university policies, pedagogy, creating
knowledge and curricula (Doharty et al., 2021). Moreover, restructuring for a decolonised
curriculum within the higher education should significantly include the global impact of the
local universities on the worldwide markets, their standardisations and the application of
knowledge. Hence, it will demand for a complete review, a profound intellectual, purposeful
and involved engagement from diverse stakeholders involved within the curriculum including
both the students and academic staff (Mahabeer, 2018). It should be signified that
understanding of the curriculum decolonisation vary through institutions and universities
within the higher education since the processes and their applications will be based on the
context, their aims and desire (Le Grange et al., 2020).

This study will investigate diverse concepts within the colonisation and the approaches of
decolonisation along with how decolonisation will improve the university curriculum in order
to enhance our teaching and learning strategies. Moreover, it is aimed to successfully
implementing decolonisation approaches into our teaching and learning of Built Environment
courses. Consequently, this paper comprises six sections. After these introductory remarks in
section one, this paper will discuss the definitions of colonisations and the concepts of
decolonisation contributing to the curriculum decolonisation. In third section, the research
scope and the methodological research concept will be investigated. Subsequently, the
analysis of data collected (both the perspective of students and academic staff) and
discussions and further research will be presented in sections 4 and 5. Finally, the conclusions
in section 6, launch the techniques to increase the potential opportunities of the curriculum
decolonisation in order to enhance our teaching and learning strategies. The following section
of this research will clarify the definitions of colonisation.



LITERATURE REVIEW

COLONISATION

It is clarified that colonisation exists in several industries such as the higher education (HE)
leading to the curriculum decolonisation (Gopal, 2021; Keele University, 2018; Rangan et al.,
2022) and institutions such as in heath industry. According to Hirsch (2021), the design of
current global health organisations was based on inequality which the colonial origins were
mostly overlooked. Consequently, to minimise the effects of colonisation, there has been calls
on to renovate the teaching of Western classical music into various composers, instructors
and also the performers (Johnson-Williams, 2021).

In educational industry such as universities, a decolonial and intersectional method discloses
that insufficient diversity approaches are monocultural in terms of their characters,
frequently established by academic peoples that are mainly male, white and Western-
centred, while as, affluent diversity approaches are intercultural and wide-ranging (Wekker
et al., 2016). It is clarified by Ferguson et al., (2019) that colonisation is a process rather than
a symbol which forms the authenticity for generations including the digital colonisation that
could be applied within education to assist the settler decolonisation. It should be signified
that these processes could occur in the education system which colonialism can remain if the
power to make decisions isn’t removed despite the well intentioned that might the decision
makers had. Consequently, the concepts of decolonisation will be explored in next section.

DECOLONISATION OF THE EDUCATION SYSTEM

Decolonisation approaches are studied within a range of universities in UK including:
University of Lincoln (Monaghan and Williard, 2021), Brunel University (Brunel University,
2023) and Keele University (Keele University, 2018).

Curriculum decolonisation is the process of neutralizing the colonizing methods and being
organised to reconnect, rearrange and retrieve knowledges and teaching approaches which
have been concealed or marginalised. In terms of the educational situation, decoloniSation is
approaching and challenging the colonizing applications that have affected the former
education that are yet existing today (Arshad, 2021). The major definitions and concepts of
decolonisation are described in following Table 1.

Table 1. Key Findings of Decolonisation

Authors Key Findings
Cooms et al., (2022) The process of considering the indigenous knowledges and
approaches.
Loeb (2022) One of the fundamentals of curriculum decolonisation could

be perceived as diversifying the reading lists.

Johnson and Mouthaan | Arepetitive and continuous process of critically investigating
(2021) the effect of colonial legacies on the curriculum.




Hughes (2021) Curriculum decolonisation can be perceived as inclusive, ac
curate with interculturally responsive without delivering the
students a single ideological view.

Gopal (2021) The process that terminates the regulation (power
transition) which was established via a foreign power
towards the recovery and/or development of an
‘independent’ entity.

Keele University (2018) A transition approach from power relations to consider
other knowledge systems including non-white cultures.

According to Table 1, it can be concluded that decolonisation is the process of considering the
indigenous knowledges (containing the non-Western knowledge) and including all diverse
cultural perspectives (comprising of non-white cultures) in order to avoid the inequity, gender
unfairness, racism and power discrepancy. Hylton and Goddard (2021) from the University of
Lincoln recommended the fundamentals of decolonisation including: diversifying (considering
all the thoughts and perceptions from diverse people); decentring (delivery of different
authors including the marginalised backgrounds) and lastly the deconstructing (engaging all
views including the conflict views and critical thoughts) and opening up more room to
discover the new opinions and alternatives. The subsequent part of this research will
concisely clarify the research methodology designated for directing this research.

RESEARCH SCOPE AND METHOD

Research can be perceived as a continuous process based on the researcher's reflections on
creating an idea, the collection of data, the findings and its applications (Bourke, 2014). For
the purpose of data collection, the primary with secondary data approaches were conducted.
Furthermore, the primary data was conducted by an integrated open and closed
guestionnaire from both the students and academic staff of School of Applied Management
(SAM) from University of Westminster. Both the quantitative (Multiple-choice questions, and
Likert Scale questions) and qualitative closed questions were included in the questionnaire.
For secondary purposes, previous literature conducted on the subject was extensively studied
(Bergin, 2018; Johnston, 2014). Consequently, it should be signified that the open questions
could facilitate collecting potential views resulting in more affluent data unexpected by a
researcher rather than the closed questions (Martin, 2006).

This study is based on a mix of closed and open questions (Krosnick, 2018) resulting to
qualitative research which facilitate the researchers to obtain specific data and valuable
information regarding a phenomenon (Shelton et al.,, 2014). Consequently, applying the
content validity analysis is one of the significant delivery methods of information from the
respondents (Erlingsson & Brysiewicz, 2017). The expert's views and reflections supply
evaluations and constructive feedback regarding the quality of the themes and concepts
generated by the respondents. Hence, as can be seen in Figure 1, the reflections of student’s
perspectives on the decolonisation approaches were validated by the academic staff with
adding their diverse perspectives. The following section will analyse the collected data of this
research.



DATA EVALUATION AND DISCUSSION

The developed questionnaire was sent to the respondents (both students and the academics)
via the Microsoft Forms as a valuable source of data collection. Firstly, the questionnaire
(student’s perspectives on decolonisation) was sent to the level 6 students in the School of
Applied Management (SAM) since they were in their final year of study so they probably had
more knowledge and experience regarding the decolonisation rather than level 4 and level 5
students. Secondly, the responses from the students were sent to the academic’s staff to
obtain their reflections on the decolonisation approaches and also for the verifications on
students’ perspectives from the first questionnaire.

First Questionnaire (Students Perspectives)

The respondents (students) had to filled out two sections which were: Part A: Demographic
data (personal background) and Part B: thoughts and knowledge regarding the
decolonisation.

Part A included of three questions related to the personal background of the respondents.
The first question was about the respondents age as shown in Figure 2 which 84% were
between 20-30 years.
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Figure 1. The Respondents Age

The second question in this section was related to their gender that is shown in Figure 2.
About 68% of respondents were male, 21% were female whereas, two respondents (10%) did
not disclose their gender.

@ nae 13
@ remale 4
@ ot to disclose 2




Figure 2. The Respondents Gender

The second part of the questionnaire as Part B was regarding the decolonisation concepts.
The first question was respondents giving any definition (understandings) of decolonisation
based on their thoughts and knowledge. There were diverse responses from the respondents
as interestingly they defined decolonisation as shown in Table 2



Table 2. The Respondents Definitions of Decolonisation

Respondents Definitions of Decolonisation

ID
Adapting and changing learning.

2 The undoing of colonisation from a power. A step towards freedom that
was initially taken.

Removal of a power of colonisation in a certain scenario.

Examining the limitations and biases of the current curriculum; the
omissions in initial teacher education and training; and examining the
political and societal legacies of colonialism and how they have influenced
education policies.

5 No thoughts.

6 Changing the way of the previous programme.

7 Withdraw from a colony.

8 Decolonisation is about “cultural, psychological, and economic freedom”
for Indigenous people with the goal of achieving Indigenous sovereignty.

9 Decolonisation is an undoing of colonialism. It could show independence
but can also examine your limitations of what you can do.

10 Process of rethinking, reframing and reconstructing information, removing
prejudices and biases.

11 Withdrawing a former colony.

12 Decolonisation is the undoing of colonialism, the latter being the process
whereby imperial nations establish and dominate foreign territories, often
overseas.

13 The process of becoming independent from the country / people (British
Empire) that wanted to colonise the world and have political influence
around the globe (superiority), but as time has shown Democracy (The
people) will always prevail, this does take time and resources, This process
being a cogs to further produce a fairer society and to remove the
prejudice my peers face.

14 Breaking down a culture.

15 Not necessary.

16 Reverting the damage done by colonisation. Paying back, recognising
ownership and right of the colonised.

17 No thoughts.

18 The process of reversing the effects of colonisation that occurred as a
result of White Europeans.

19 Something about somehow reducing racism in education.

10



The second question in this section was on respondents view if Decolonisation (could/could
not/no idea to) enhance students learning. As shown in Figure 3 most of the respondents
(68%) agreed that decolonisation could enhance the students learning.

@ coud 13
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. | have no idea. 4 l

Figure 3. The Respondents Perspectives of Decolonisation Impact on Students Learning

This question was to see if the students had any idea of decolonisation after providing them
with a brief description on decolonisation. As illustrated in Figure 4, they were asked that
what is their understandings and knowledge of decolonisation which interestingly 13 (68%)
of the respondents had a fair and good understandings and knowledge of decolonisation.

8
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Figure 4. The Respondents Understandings and Knowledge of Decolonisation

Question 4 in this section was asking the respondents that in what level they think that
colonisation exists in the curriculum of SAM. As shown in Figure 5, most of the respondents
(63%) which were 12 of the respondents clarified that colonisation existed in SAM was
average and below average rate rather than high/very high rate so it was not seen as
significant and not agreed by most of the respondents.
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Figure 5. The Respondents Perspectives of Colonisation Existence in the Curriculum of SAM

The fifth question was asking the respondents that in what level they think

that decolonisation exists in the curriculum of SAM. As shown in Figure 6, most of the
respondents (74%) which were 14 of the respondents clarified that decolonisation did not
exist in SAM since it was rated as below average/low/very low rate rather than high/very
high rate due to lack of colonisation as described in previous question. Hence, from the
respondent’s perspective it was clarified that decolonisation in the curriculum of SAM did
not exist but this research will further investigate the hidden and potential aspects of
curriculum colonisation in order to propose the fundamentals for successful implementation
of curriculum decolonisation as a significant concern within SAM.
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Figure 6. The Respondents Perspectives of Decolonisation Existence in the Curriculum of
SAM

Question 6 asked the respondents if they experienced any kinds of colonisation within the
module that the questionnaire was distributed.
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Figure 7. The Respondents Experiences of Colonisation Within the Module

As illustrated in Figure 7, 42% of respondents answered no and 32% didn’t know (no specific
comment) about that whereas, only 21% of respondents clarified that they experienced
colonisation within the module.

In question 7, those who had experienced any kinds of colonisation within the module
described their answers as:

Table 3. The Respondents Experiences of Colonisation Within the Module

ID Responses

1 | Multiple perspectives given regarding research in innovative materials and
international case studies being explored as well.

2 | All teaching materials and subjects are substantially related to the West or USA
construction models

3 | By receiving more knowledge and a good learning experience to enable us to have a
better education.

4 | It's unintentional and ignorant in thinking that the rest of the world is not just less
technologically advanced, but inherently less capable of being so than England. This
was reflected on the comments made in regards to innovative building technologies.

From the above Table 3, it can be signified that two respondents (2 and 4) were highlighting
some sort of colonisation as they have realised that the teaching materials are related to West
(such as England) and USA rather than any other parts of the world. On the other hand, the
first respondent clarified that the multiple perspectives given regarding research in innovative
materials and international case studies being explored which can be perceived as a
decolonisation approach rather than having an experience of colonisation within the module.

Question 8 asked the respondents if they experienced any kinds of colonisation within any of
their modules. As illustrated in Figure 8, 47% of respondents answered no and 26% didn’t
know about that (no specific comment) whereas, only 21% of respondents clarified that they
experienced colonisation in any of their modules.
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Figure 8. The Respondents Experiences of Colonisation Within any of their Modules

In question 9, those who had experienced any kinds of colonisation in any of their modules
described their answers as below Table 4:

Table 4. The Respondents Experiences of Colonisation Within any of their Modules

ID Responses

Have identified different perspectives regarding research in sustainable construction.
2 | 99% of sources are of West or USA world.

Good resources and learning experience however there is a lot of pushing maybe to
fast that a student may feel more stressed.

4 | Literature taught on most modules doesn't include historic facts, it's rather sugar
coated in a belief of British greatness rather than great Britons impact on natives and
the atrocities that were carried out and covered up in an attempt to wipe historic
wrongdoing.

5 | In Design Principles, the people of Brazil were spoken of as if inferior, less capable and
inherently less intelligent people.

From the above Table 4, it can be signified that two respondents (2, 4 and 5) were highlighting
some sort of colonisation as they have realised that the teaching materials are related to West
and USA rather than any other parts of the world whereas, literature taught on most modules
doesn't include historic facts.

In question 10, the respondents were asked that how they think that we could decolonise our
modules which they explained their answers as below Table 5:

Table 5. The Respondents Perspectives of Decolonisation Within their Modules

ID Responses

1 | To identify if there are alternative canons of knowledge which have been
marginalised or dismissed because of colonialism that should be included and
discussed with students. Ensure a range of voices and perspectives are represented
and ways you might re-conceptualise the curriculum to reflect wider global and
historical perspectives. Consider the diversity of our student groups and ensure

14



learning content moves beyond Western to global frameworks. Diversify a reading
list is one ingredient.

Gaining the independence.

More relevant learning experiences, more comfort to help with the learning
experience.

Look beyond Europe-centred/western world information.

This is not just a university issue; this is an issue that stems from primary schools
right through to higher education. this was also shown in full of the lack of
understanding from the damming report done by the government and how they
don't see racism of any sort in the system even though this is a systemic problem.

6 | The effects of colonisation are present in every field of life, from the very moment a

foreigner steps foot into England. And even before that, through the media and
other programmes, the western world is spreading its colonial influence throughout
the whole world. In the University of Westminster, what can be done is that the
lecturers can be trained to have a more open mind to eastern culture and values and
respect those and the people of the east themselves fully as equal but different
human beings.

7 | Insight from BAME (Black, Asian and Minority Ethnic) professionals on their

experiences.

From the above Table 5, it can be signified that the respondents highlighted significant
solutions towards decolonisation as followings:

Including the student’s diversity and to make certain diverse voices and perceptions are
presented.

To confirm that the learning contents consider global perspectives rather than only
Western views.

Diversify a reading list is one ingredient.
Look beyond Europe-centred/western world information.
To see racism of any sort in the system even though this is a systemic problem.

Lecturers can be encouraged to have a more open mind to eastern culture and values and
respect those and the people of the east themselves fully as equal but different human
beings.

Insight from BAME (Black, Asian and Minority Ethnic) professionals on their experiences.

Question 11 asked the respondents to tick each choice (strongly disagree, disagree, uncertain,
agree and strongly agree) for the questions below based on their desired response as
illustrated in Figure 9.
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| can see the colonisation does exist in our modules in

SAM.

Decolonisation is well implemented in curriculums of

SAM.

Decolonisation will put the students in the centre of -

their learning journey.

My modules have a various sources in the reading lists --
both from UK and Internationally.

Decolonistion would be facilitated if the references --
with sources from the UK and internationally would ...

Decolonisation would be facilitated if the students --
could share their materials such as educational video...

100% 0% 100%

Decolonisation would be facilitated if the students
could share their recommendations on the module...

Figure 9. The Respondents Perspectives of Colonisation and Decolonisation in our
Modules/Curriculum of SAM

As can be seen from the above Figure 9, there were 7 items which the respondents rated
them. The first item was that: | can see the colonisation does exist in our modules/curriculum
in SAM which was not agreed by most of the respondents (67%). Hence, the second item as
Decolonisation is well implemented in curriculums of SAM that was only agreed by 33% of
the respondents due to lack of colonisation as described in previous item. Consequently, from
the respondent’s perspective it was clarified that decolonisation in the curriculum of SAM did
not exist but this research will further investigate the hidden and potential aspects of
curriculum colonisation in order to propose the fundamentals for successful implementation
of curriculum decolonisation as a significant concern within SAM.

The third item was if Decolonisation will put the students in the centre of their learning
journey which was agreed by mostly half of the respondents (47%). The next item was asking
the respondents that if their modules have a various source in the reading lists both from UK
and Internationally that was only disagreed by 18% of the respondents. Consequently, the
fifth item was that Decolonistion would be facilitated if the references with sources from the
UK and internationally would be considered in the modules that was agreed by more than
half of the respondents (56%).

The sixth item which was Decolonisation would be facilitated if the students could share their
materials such as educational videos into their modules (to be as open-source modules for

16



students) that was only disagreed by 23% of the respondents. Also, the respondents were
asked to clarify that Decolonisation would be facilitated if the students could share their
recommendations on the module syllabus that was only disagreed by 28% whereas, it was
agreed by 56% of the respondents and was neither agree nor disagree by 17% of the
respondents.

The last question (question 12) asked the respondents to clarify any other comment on "To
successfully implement decolonisation approaches into our teaching and learning of Built
Environment courses." that was described by one of the respondents that the historical
corrections need to be made / accepted to approach teachings.

Second Questionnaire (Academic Staff Perspectives)

The respondents (academic staff) had to filled out two sections which were: Part A:
Demographic data (personal background) and Part B: reflections on the decolonisation
approaches and also for the verifications on student’s perspectives from the first
questionnaire.

Part A included of three questions related to the personal background of the respondents.
The first question was about the respondents age as shown in Figure 10 which 77% (10
respondents) were more than 41 years.

® 2020 0
@ 3140 3
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Figure 10. The Respondents Age

The second question in this section was related to their gender that is shown in Figure 11.
About 62% of respondents were male, 31% were female whereas, one respondent (7%) did
not disclose their gender.

® Mae 8
® remale 4

. Not to disclose 1

Figure 11. The Respondents Gender
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The second part of the questionnaire as Part B was regarding the decolonisation concepts.
The first question was respondents to clarify their level of understandings and knowledge of
decolonisation. According to Figure 12, most of the respondents (77%) had a fair or good or
excellent level of understandings and knowledge of decolonisation whereas, only 3
respondents (23%) had a poor level understandings and knowledge of decolonisation.

5

@ roor (0-20) 3
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@ rair(21-40) 3
@ Good (41-60) 5 3
@ Very good (61-80) 0 ,
@ cExcellent (81-100) 2
. | have no idea. 0 1

0

Figure 12. The Respondents Understandings and Knowledge of Decolonisation

The second question in this section was respondents giving any definition (understandings)
of decolonisation based on their thoughts and knowledge. There were diverse responses from
the respondents as interestingly they defined decolonisation as shown in Table 6.

Table 6. The Respondents Definitions of Decolonisation

Respondents Definition of decolonisation.

ID

1 The process of undoing practices perceived to be related to colonial
past.

2 Pretending that everything the colonials did was bad so our generation
has to make reparations.

3 The process of a state with drawing from a colonised country leaving
it independent.

4 Something that left from the host countries to their colonial places,
which maybe policy framework, statutory systems ... etc.

5 Allowing methods and ideas to be introduced from all cultures and
backgrounds.

Collaboration, sharing good practice.

Restructuring and readjusting Higher Education curriculum to meet
the ever-changing requirement of our diverse learners for
sustainability purposes.

8 No thoughts.
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9 Removal of obsolete practice related to or under the influence of the
historic/colonial past.

10 Understanding, accepting and changing the ways in which colonialism
has impacted upon the learning material.

11 The curriculum has to be contextual to our discipline and subject area.

12 A complex process, simpler for some subjects than others. It's

something | feel is necessary, but | am fearful of getting it wrong.

13 A process of revisiting norms, behaviours, labels and history to ensure
that what is now considered unacceptable is eradicated.

The third question in this section was on respondents view if Decolonisation (could/could
not/no idea to) enhance students learning. As shown in Figure 13, six of the respondents
(46%) agreed that decolonisation could enhance the students learning whereas, two of the
respondents (15%) clarified that Decolonisation could not enhance students learning.

ou

@ Could 6
ou not

@ Could 2

@ | have noidea. 5

Figure 13. The Respondents Perspectives of Decolonisation Impact on Students Learning

Question 4 and 5 in this section was asking the respondents that in what level they think that
they have experienced any kinds of colonisation in any of the modules/curriculum. As shown
in Figure 14, most of the respondents (69%) which were 9 of the respondents clarified that
colonisation did not exist in SAM so it was not seen as significant and not agreed by most of
the respondents. Nevertheless, two respondents that clarified that they had experienced any
kinds of colonisation in any of the modules/curriculum. Only one of the two responses were
related to the colonisation in any of the modules/curriculum in SAM which was: case study
and project visiting.

@ es (please goto Q7)) 2
@ No (please go to Q8) 9
@ Don't know (please go to Q8.) 2

Figure 14. The Respondents Perspectives of Colonisation Existence in any of the
Modules/Curriculum of SAM

Question 6 asked the respondents to tick each choice (strongly disagree, disagree, uncertain,
agree and strongly agree) for the questions below based on their desired response as
illustrated in Figure 15.
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W Strongly Disagree M Disagree M Neither Agree Nor Disagree M Agree M Strongly Agree

| can see the colonisation does exist in our

modules/curriculum in SAM,

Decolonisation is well implemented in curriculums of -

SAM.

Decolonisation will put the students in the centre of -
their learning journey.

My modules have a various sources in the reading lists --
both from UK and Internationally.

Decolonistion would be facilitated if the references ._
with sources from the UK and internationally would ..

Decolonisation would be facilitated if the students -..-
could share their materials such as educational video...

Decolonisation would be facilitated if the students m-
could share their recommendations on the module...

100% 0% 100%

Figure 15. The Respondents Perspectives of Colonisation and Decolonisation in our
Modules/Curriculum of SAM

As can be seen from the above Figure 15, there were 7 items which the respondents rated
them. The first item was that: | can see the colonisation does exist in our modules/curriculum
in SAM which was not agreed by most of the respondents (69%). Hence, the second item as
Decolonisation is well implemented in curriculums of SAM that was only agreed by 31% of
the respondents due to lack of colonisation as described in previous item. Consequently, from
the respondent’s perspective it was clarified that decolonisation in the curriculum of SAM did
not exist but this research will further investigate the hidden and potential aspects of
curriculum colonisation in order to propose the fundamentals for successful implementation
of curriculum decolonisation as a significant concern within SAM.

The third item was if Decolonisation will put the students in the centre of their learning
journey which was agreed by most of the respondents (39%) even though, 31% of the
respondents Neither Agree Nor Disagree. The next item was asking the respondents that if
their modules have a various source in the reading lists both from UK and Internationally that
was only disagreed by 23% of the respondents. Consequently, the fifth item was that
Decolonisation would be facilitated if the references with sources from the UK and
internationally would be considered in the modules (diversifying the reading list) that was
agreed by more than half of the respondents (58%).

The sixth item which was Decolonisation would be facilitated if the students could share their
materials such as educational videos into their modules (to be as open-source modules for
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students) that was only disagreed by 25% of the respondents. Also, the respondents were
asked to clarify that Decolonisation would be facilitated if the students could share their
recommendations on the module syllabus that was only disagreed by 25% whereas, it was
agreed by 58% of the respondents and was neither agree nor disagree by 17% of the
respondents.

The seventh question was asking the respondents to have their reflections (based on their
desired response) on the student’s comments which are illustrated below in Figure 16.

W Strongly Disagree M Disagree M Neither Agree Nor Disagree M Agree M Strongly Agree

Most of the teaching materials and subjects are

substantially related to the West or USA constructio...

It's unintentional and ignorant in thinking that the rest

of the world is not just less technologically advanced...

Literature taught on most modules doesn't include -...

historic facts, it's rather sugar coated in 2 belief of...

In Design Principles, the people of Brazil were spoken --

of as if inferior, less capable and inherently less...

Lecturers can be trained to have a3 more open mind to Ill-
eastern culture and values and respect those and th...

Insight from BAME (Black, Asian and Minority Ethnic) ._
professionals on their experiences. into the teaching...

100% 0% 100%

Figure 16. The Respondents Reflection on the Students Comments Regarding the
Colonisation and Decolonisation in our Modules/Curriculum of SAM

As can be seen from the above Figure 16, there were 6 items which the respondents rated
them. The first item was that: Most of the teaching materials and subjects are substantially
related to the West or USA construction models which was agreed by half of the respondents
(50%). Hence, the second item as it's unintentional and ignorant in thinking that the rest of
the world is not just less technologically advanced, but inherently less capable of being so
than England, that was only disagreed by 25% of the respondents.

The third item was the literature taught on most modules doesn't include historic facts, it is
rather “sugar coated” in a belief of British greatness rather than great Britons impact on
natives and the atrocities that were carried out and covered up in an attempt to wipe historic
wrongdoing which was only agreed by 17% of the respondents even though, 33% of the
respondents Neither Agree/Nor Disagree. The next item was asking the respondents that if in
design principles, the people of Brazil were spoken of as if inferior, less capable and inherently
less intelligent people that was Neither Agree/Nor Disagree by 83% of the respondents.
Consequently, the fifth item was that lecturers can be trained to have a more open mind to
eastern culture and values and respect those and the people of the east themselves fully as
equal but different human beings which was agreed by most of the respondents (67%). Lastly,
the sixth item which was insight from BAME (Black, Asian and Minority Ethnic) professionals
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on their experiences into the teaching approaches which was agreed by 58% of the
respondents.

In question 8, the respondents were asked to provide the samples of decolonisation which
are described in below Table 7.

Table 7. The Respondents Samples of Decolonisation

ID Responses

Be open minded and encourage inclusiveness.

2 | I don't select my sources by their colour, race, sex or religion. They are selected for
the quality of their work and their knowledge.

3 | The cases in built environment somehow focus on UK model, suggested to make it
more diversified.

| do not know enough about this.

Integration and creating with students centred learning environment.

Exposing the student to great works done all around the works

No idea.

Review all modules. Select and prioritise relevant modules. Address these modules.

O (0 |N (o0 L | >

Construction practice across the world, history of construction etc.

10 | Researching sustainability within the global environment, using case studies from
other continents.

11 | Establish some benchmarks and best practice examples.
12 | No idea.

11 | The reason much of my teaching is UK-based is because laws and regulations are UK
ones. It is probably just my ignorance, but | have not seen any evidence of
colonisation in my teaching. | do use international examples where | can in order to
illustrate general points but not for UK law and regulations-based topics.

From the above Table 7, it can be signified that most of the respondents agreed that
decolonisation could be facilitated via diversification and international examples of the
delivery contents, students centred learning environment, establishing best practices and
benchmarks with enhancing the inclusiveness in their modules.

The last question asked the respondents to clarify any other comment on "To successfully
implement decolonisation approaches into our teaching and learning of Built Environment
courses." that was described by the respondents as shown in Table 8.
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Table 8. The Respondents Perspectives on Successfully Implementing the Decolonisation
Approaches into our Teaching and Learning of Built Environment Courses.

ID Responses

Find examples of your problem before you look for solutions.

2 | It should have more benchmarking with other institutes at other places, to take
reference form their practice.

3 | Be clear about standards expected. How will this relate to employability as potential
employers within UK are involved in curriculum delivery.

4 | Introducing more practical and real-life orientated assessment system in BE.

5 | Good idea as it widens (and possibly enhances) the built environment courses
perspectives and values.

6 | Consideration relating to delivery of decolonising into the degree programmes, but
also consider UK legislation in relation to projects and authentic assessment.

From the above Table 8, it can be concluded that findings the examples of colonisation issues,
benchmarking with other institutes, the expected standards and legislations, introducing
more practical and real-life orientated assessment system will contribute to enhanced
perspectives and values on successfully implementing the decolonisation approaches into our
teaching and learning of Built Environment courses. The next section of this research will
discuss the key findings and presenting the significant opportunities for further research.

RECOMMENDATIONS

Decolonisation should be perceived within a global context rather than a local context. The
education shift from a local context to the worldwide setting should alter the essence of
learning. Hence, the requirements of local people consisting of indigenous people should be
significantly considered to enhance the learning towards developing further inclusive and
valuable context (Ferguson et al., 2019).

In terms of the student’s perspective, the existing of the colonisation in SAM was average and
below average rate rather than high/very high rate so it was not seen as significant and not
agreed by most of the respondents (63% - Figure 6). Consequently, most of the respondents
(74% - Figure 7) clarified that decolonisation did not exist in SAM since it was rated as below
average/low/very low rate rather than high/very high rate due to lack of colonisation as
described in previous question. Hence, from the respondent’s perspective it was clarified that
decolonisation in the curriculum of SAM did not exist but this research will further investigate
the hidden and potential aspects of curriculum colonisation in order to propose the
fundamentals for successful implementation of curriculum decolonisation as a significant
concern within SAM. Nevertheless, the recommendations of this study with a significant
consideration from both the students and academics data analysis towards decolonising the
modules resulting in curriculum decolonisation are as follows:

e Decolonisation will put the students in the centre of their learning journey.
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e Decolonisation would be facilitated if the references with sources from the UK and
internationally would be considered in the modules (diversifying the reading list).

e Decolonisation would be facilitated if the students could share their materials such as
educational videos into their modules (to be as open-source modules for students).

e Decolonisation would be facilitated if the students could share their recommendations on
the module syllabus.

CONCLUSIONS

The research findings from the respondent’s perspective clarified that decolonisation in the
curriculum of SAM did not exist but this research had further investigated the hidden and
potential aspects of curriculum colonisation in order to propose the fundamentals for
successful implementation of curriculum decolonisation as a significant concern within SAM.
In curriculum decolonisation various views and people among the staff, academics and
students including females, disabled, Black, Asian and Minority Ethnic (BAME) should be
considered to enhance the curriculum diversifications with improving the student experience.
On the other hand, the results obtained will encourage the academics and professionals of
the education systems via adopting these approaches on their modules, curriculum and
programme to enhance the quality of teaching and improve students learning. It is
recommended for further studies that the results of this study could be compared with
several UK universities to deliver the most efficient and effective approaches of
decolonisation to facilitate the successful implementation of decolonisation approaches into
our teaching and learning of Built Environment curriculums.
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