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Introduction(s)

Icebreaking…
DCF familiarity

AI & Valuation 

Who uses AI for DCF models?

Who asks students to build DCF templates in 
their assignments?

Who thought that AI was not ‘coming for them’?

Today’s focus
A real case of a student assignment 

Property valuation module, PGT Real 
Estate programmes @ University of 

Manchester (UoM)



The case summative assessment



The assignment

• Red Book-compliant valuation report (2.5K words) of a commercial asset 
on the market around assignment release date (mid-November)
• Generally Manchester but also London if market too thin

• … ‘Assess the property’s investment worth via a discounted cash flow (DCF) 
model taking account of all existing and future tenancies including 
(possible) lease renewals and/or new leases’.

• …‘build your own excel template for calculation purposes’…

• ...‘intended holding period of 10 years and have instructed an assignment 
due (valuation) date of 16/11/2025…the precise holding period will be for 
121.5 months…’

• …only one template screengrab is allowed in the assignment (Appendix 
with 2 screengrabs in total one for calculations and the other for 
formulae)…



Last year’s asset



The tenancy schedule



A wealth of market reports from CoStar



What students should be able to produce



Cont.



Cont.



Stop & Discuss…

Any questions/comments so far



Institutional perspective on use of AI



Approach for this session

• Simulating a student who seeks to use AI to build the DCF template in 
excel

• Leave out the report writing bit (no time, too straightforward?)

• Not looking for ‘absolute perfection’

• (IMO) Students: best example of the ‘homo economicus’
• Tick all boxes and reach the merit/pass range with minimum effort

• Abide to all (possible) institutional restrictions:
• e.g. UoM incorporates/requires a four-level AI adoptability in summative 

assessments
• advises/recognises only use of Copilot 



The institutional perspective

• University position: 

The University position is that, when used appropriately, AI tools have 
the potential to enhance teaching and learning and can support 
inclusivity and accessibility. Output from AI systems must be treated in 
the same manner by staff and students as work created by another 
person or persons, used critically and with permitted license, and cited 
and acknowledged appropriately.



The four categories

a) AI Prohibited - AI is not permitted to be used in this assessment.

b) AI Minimal - AI is permitted to be used in this assessment in limited ways 
that contribute to the presentation without changing the substantive 
content or meaning. The assessment information must set out what is 
acceptable use.

c) AI Permitted - AI may be used to complete the assessment in line with 
the conditions set out in the assessment information. The assessment 
information must clearly state what AI use is not acceptable. The 
assessment brief should explain how students who do not wish to 
personally use AI tools can undertake the assessment.

d) AI-Integrated - AI use is necessary to meet the course unit intended 
learning outcomes. This does not imply that all AI use is permitted.



Walking on students’ shoes 



Getting started…



Prompting and refining

• Initial generic template just 
with rent rolls.

• Four more iterations to 
include all tenancy schedule 
details

• One final step to ‘remove 
most obvious AI traces’ and 
comply with the assignment 
brief. → informed by 
lecture slides 



Steps in detail

• Patterns appear:

• Working across 
workbooks

• Perhaps some peculiar 
wording

• That blue & 
yellow/orange 
highlighting 

• Some parts appear which 
were not requested



Fast forward…



(Almost) Final product



(Almost) Final product cont.



(Almost) Final product cont.

• This sort of work will get students into the merit range of marks
• Value a bit high but I could live with that
• After this, not much work required to aim for distinction (report writing 

also important)



Evaluation and discussion



Evaluation

• Used almost 1,100 words worth of prompting and approx. 3 hours to get 
here

• I do know what I am looking for and how to ask for it

• Homo economicus student:
• Cost benefit analysis → better off studying or running around in (prompting) 

circles? – Whole assignment is 2,000 words long.

• If not 100% aware of what AI can do how can we know what skills are we 
assessing?

• If I were a student with a completely different background in such a 
converting PGT programme I would consider using AI to do my DCF 
template…



Food for thought & Discussion

• If no background in econ/finance/RE, complete reliance on AI very risky

• Institutionally, ‘policing’ of inappropriate AI use not (yet) explicit 

• How can we pre-empt this?

• My tools so far:
• Rely on the stark differences between own template & AI generated one
• Show the students how to bult their own AI agent for learning, not writing HW

• My own costs here → need to master it first

• Still cannot prove that an assignment goes beyond ‘AI minimal’…
• Is classroom assessment feasible with 100+ cohorts?

• Your thoughts?



Disclaimer/acknowledgements 

• This presentation was prepared by a human with minimal AI input
• screenshots of AI generated DCF templates, 

• some AI suggested PowerPoint slide designs

• if you spot any spelling/grammar etc. mistakes, good for me



The Manchester Real Estate & Urban Economics (MREUE) group 
a research group within the Manchester Urban Institute

Visit us for research interests and doctoral studies: https://www.seed.manchester.ac.uk/planning/research/groups/real-estate-and-urban-economics-research-group/
Connect with us:  https://www.linkedin.com/groups/12399068/ 
 

MREUE is conducting multidisciplinary research on issues related to both residential and non-residential sectors.

Our research addresses cross-cutting trends relevant to real estate such as globalisation, financialisaton and digitalisation.
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